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Adolescent’s ability to adapt to their environment will make it easier for them to

Self-

. adapt to members of the society in which they live. Adolescents who cannot adjust
Ad]ustme.nt; well will not be able to use their thoughts and attitudes positively. To improve
Infor.matlon adolescent adjustment, a collaborative approach is needed that can strengthen
Services; _ social interaction, communication, and cooperative skills in adjustment. This
Coope.ratlve research aims to improve adolescents' ability to adapt using information services
Learning and cooperative learning. The method used is quantitative with a quasi-

experimental approach. The research subjects were teenagers from orphanages
throughout Sumatra. The data collection technique used a self-adjustment
questionnaire and was analyzed using the wilcoxonsigned rank test
and colmogorof-smirnof 2 independent samples. The results of the research show
a significant increase in adolescent self-adjustment after being given modifications
to information services and cooperative learning.Sothis modification of services
and methods is useful for the adjustment of teenagers in orphanages in Sumatra.
Introduction

In adolescence, every individual tries to find his or her identity through the various
behaviors and thought patterns shown. (Branje et al.,, 2021; Gruber & Fandakova, 2021)
say that in principle they have high curiosity about various developing situations and
phenomena, but do not yet have good self-control. Teenagers often make decisions
without careful consideration, resulting in harm to themselves.

Teenagers' ability to adapt to their environment will make it easier for them to adapt to
members of the society in which they live. Adolescents who cannot adjust well will not be
able to use their thoughts and attitudes positively (Perez-Gramaje et al., 2019), so they will
not have good stress management(Campione-Barr et al., 2021). For this reason, assistance
and coaching for teenagers are needed so that they can manage their potential, both
internal and external.

Likewise, teenagers who live in orphanages are far from parental supervision and only
receive guidance from orphanage caregivers. The guidance and direction they receive is
very minimal because the number of foster children is sometimes not comparable to the
number of caregivers available, so the attention and guidance they can receive is not in line
with the demands of their developmental tasks (Moreno & Uhls, 2019; Schweizer et al,,
2020). Self-adjustment is difficult to do correctly without guidance and direction on how to
adapt well, especially in an orphanage environment which has many differences, starting
from age level, education level, culture, and language in daily life(Lubis et al.,
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2022). This aims to ensure that orphanage teenagers feel comfortable living in the
orphanage and caninteract well in the surrounding environment. Adolescents'
participation in environmental activities will help their psychological development,
especially concerning their ability to adapt to social interactions outside the
orphanage(Mikrut et al., 2020).

Orphanage teenagers who have high self-adjustment will have the ability to adapt well,
try to protect themselves physically, control emotional impulses, have good behavioral
control, have strong motivation, and have a realistic mindset (Noviandari & Mursidi,
2019). Therefore, teenagers in orphanages need to have the ability to adapt to their
environment (Sari & Arsyad, 2021). The inability to adapt will result in acculturation
stress, namely the process of responding to a life event that originates from acculturation
experiences, and psychological difficulties in adapting to a new culture or social norms,
both in the institution and outside the institution (Koo et al,, 2021; Miller & Csizmadia,
2022).

Information services are a type of Guidance and Counseling service, which allows
teenagers to gain understanding and accept good self-adjustment. Information services try
to maximize all information provided by teenagers to fulfill their duties and
responsibilities in social interactions (Prayitno & Amti, 2004; Szymkowiak et al., 2021). So
that every teenager in an orphanage is truly able to develop their self-adjustment well,
providing information services should also use methods that arouse their curiosity in
obtaining information (Reardon et al.,, 2021).

One method of information service is to use the cooperative learning method which
emphasizes collaborative activities between fellow participants in small groups (Ehsan et
al,, 2019a; Silalahi & Hutauruk, 2020).

Information services and cooperative learning are two concepts that are closely related
in the context of education and personal development. These two concepts share a
common collaborative approach, but they have different focuses. The relationship between
group guidance and cooperative learning is illustrated by: (1) Good. In group coaching, this
can mean discussions between participants about the problems or challenges they are
facing. In cooperative learning, it means students work together in groups to achieve
certain learning goals (Ehsan et al., 2019b).

The main goal of group guidance is to provide social and psychological support to group
members. It is often used in the context of counseling or emotional support, where group
members share experiences, challenges, and support with each other (Baroroh & Daulay,
2023; Ristianti et al., 2019). Meanwhile, cooperative learning aims to improve students'
understanding and skills through cooperation in the learning process (Tran, 2019).

Information services focus more on the personal development and emotional well-being
of adolescents. This includes listening, sharing experiences, providing support,and
providing relevant advice. Meanwhile, cooperative learning focuses on the learning and
teaching process, with group members helping each other to understand lesson material
and completing academic tasks (Namaziandost et al., 2019; Shomirzayev, 2021; Van Ryzin
et al.,, 2020a). (4) group tutoring is often smaller and focuses on specific issues related to
individual development or psychological well-being, while cooperative learning focuses
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more on achieving academic learning goals.

Cooperative learning is generally used as a learning method in the classroom to improve
students' understanding of the subject matter. Meanwhile, group guidance is often used
outside the classroom to provide emotional, social, or psychological support to individuals
or groups who are facing personal or social problems (Kaufman et al., 1997; Sharan, 2002).

Thus, providing information services using cooperative learning is expected to improve
the self-adjustment of institutionalized youth. Although group tutoring and cooperative
learning have different focuses, both can contribute to an individual's personal and
academic development. They represent a collaborative approach that can strengthen social
interaction, communication, and cooperation skills in educational and self-development
contexts. With information services, individuals can access or obtain information about
how to adapt well to their social environment..

Methodology

The research subjects came from the Aisyiyah Orphanage in West Sumatra and the
Aisyiyah Orphanage in North Sumatra. The subject sampling technique used in this
research used a non-probability sampling approach (Flynn, 2021), using a purposive
sampling technique (Stommel & Wills, 2004 ). This technique is used in selecting research
subjects with certain considerations. Considerations for selecting research subjects were
1) teenagers from the Aisyiyah Orphanage in West Sumatra and North Sumatra, 2) Having
varying categories of self-adjustment based on filling out the questionnaire (Santoso &
Madiistriyatno, 2021). The results of this test are used as a basis for selecting research
subjects to determine their self-adjustment conditions. So that subjects receive treatment
according to their condition. The data collection technique used in this research was
administering a questionnaire about self-adjustment and data collection. Data collection
was carried out by distributing pretest questionnaires to teenagers in orphanages, both
experimental and control groups. Then it continued with giving action to the experimental
group using information services using the cooperative learning method and ended with
carrying out a posttest. Meanwhile, the control group was given information services
without using the cooperative learning method. Furthermore, the collected data is then
tabulated, analyzed and conclusions are drawn to obtain results (Sugiyono, 2015).

The data analysis technique used is non-parametric, with the Wilcoxon Signed Ranks
Test with the help of SPSS 20 using the formula:

- :

4\ | .\v I )
7 =
I
\ 24N(N- 1)2N-1)
Information:

T = Smallest number of marked ranks
N = Number of unequal pairs of mark

The Wilcoxon Signed Ranks Test was used to test the comparison of pretest and posttest
from the same group (Sugiyono, 2015). Next, to compare the posttest scores from two
different groups, the Kolmogorov Smirnov 2 independent samples test was used using
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SPSS 20 with the formula:

n, + n-
KD 136 Y= 2
n, n;

Information:
KD = Number of Kolmogorov-Smirnov searched
nl = Number of samples obtained n2 =
Expected number of samples
Results
The following will explain the description of the data from the experimental group and

control group. Then the results of data analysis from the data that have been obtained are
also explained.

1. Pretest and Posttest Self-Adjustment Results of the Experimental Group

Code Pretest Category Posstest Category
IK 73 Moderate 90 High
NH 81 High 93 High
DQ 79 Moderate 91 High
SF 83 High 91 High
NAS 76 Moderate 95 High
Ml 75 Moderate 101 Very High
El 68 Moderate 100 Very High
Au 74 Moderate 89 High
Ai 73 Moderate 99 High
RA 86 High 86 High
Nu 75 Moderate 100 Very High
SU 68 Moderate 90 High
Average 76 Moderate 94 High

The data obtained from the pretest and posttest results of the experimental group, it
shows that there is an increase in adolescents' self-adjustment after being given
information services using the cooperative learning method. The pretest results of
teenagers from the experimental group averaged 78.6 in the medium category with
details of 5 people in the high category and 7 people in the medium category.
Meanwhile, the posttest results from the experimental group averaged 97.4 in the high
category, with details of 6 people in the very high category and 6 more people in the
high category.

2. Pretest and Postest Self-Adjustment Results of the Control Group

Code Pretest Category Posstest Category
RA 87 High 102 Very High
YN 74 Moderate 105 Very High
AS 83 High 112 Very High

R 73 Moderate 91 High
LOY 86 High 86 High

LNR 67 Moderate 94 High
RA 89 High 104 Very High
SM 75 Moderate 82 High
SA 80 Moderate 94 High
W 82 High 87 High
YN 78 Moderate 106 Very High
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RSP 69 Moderate 106 Very High
Average 76 Moderate 94 High

Obtaining data from the control group's pretest and posttest results also showed an
increase in adolescents' self-adjustment after being provided with information services
without using the cooperative learning method. The average pretest result for the
control group was 75.9 in the medium category with details of 3 people in the high
category and 9 people in the medium category. Meanwhile, the posttest results averaged
93.75 in the high category with details of 3 people in the very high category and 9
people in the high category.

3. Results of the First Hypothesis Test

Post - Pre
Z -2.9440
Asymp. Sig. (2-tailed) .003

Based on the data above, the level of adolescent self-adjustment is in the Asymp
column. Sig (2-tailed) is 0.003 (0.05 = 0.003), then H1 is accepted and HO is rejected.
Thus, this hypothesis can be accepted because there are differences in scores in the
pretest-posttest results of adolescent self-adjustment in the experimental group before
and after being given information services using the cooperative learning method.

4. Results of the Second Hypothesis Test

Post - Pre
Z -2.937v
Asymp. Sig. (2-tailed) .003

Based on the data above, the level of adolescent self-adjustment is in the Asymp
column. Sig (2-tailed) is 0.003 (0.05 = 0.003), then H1 is accepted and HO is rejected.
Thus, this hypothesis can be accepted because there are differences in scores in the
pretest-posttest results of adolescent self-adjustment in the control group after being
given information services without the cooperative learning method.

5. Results of the Third Hypothesis Test

Eksperimen
Absolute .500
Most Extreme Differences .
Positive 167
Negative -.500
Kolmogorov-Smirnov Z 1.225
Asymp. Sig. (2-tailed) .100

Based on the data above, it can be seen that the level of adolescent self-adjustment in
the Asymp sig (2-tailed) column for the 2-sided test is 0.100 ((0.05 = 0.100). So H1 is
accepted and HO is rejected, thus the third hypothesis in this study can be accepted,
because there are differences in the results of the posttest adjustment of teenagers in
the experimental group after being treated with information services using the
cooperative learning method, and the control group after being given information
services without using cooperative learning.
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Discussion

Based on the results of the pretest scores conducted on teenagers from the control
group and the experimental group regarding self-adjustment, there were no fundamental
differences before being given information services using the cooperative learning
method. This can be seen from the 12 teenagers from each experimental group and control
group who took the pretest. The results obtained from the control group were 9 people in
the medium category and 3 people in the high category. Meanwhile, from the experimental
group,there were 5 people in the high category and 7 people in the medium category. After
being given treatment through information services using the cooperative learning
method, it was seen that there was a change in the adolescent adjustment level score
between the experimental group and the control group. This difference can be seen from
the posttest results between the experimental group and the control group. In the
experimental group, there were 6 people in the very high category and 6 people in the high
category, while in the control group, there were 3 people in the very high category and 9
people in the high category.

Based on the data above, it can be concluded that modification of information services
using the cooperative learning method can improve the self-adjustment of teenagers in the
experimental group better than the control group who were only given information
services. Several learning methods can be modified to get better results (Du et al., 2020;
Qureshi et al, 2023a). Likewise, modifying information services using the cooperative
learning method is a combination of information services with one of the learning
methods, namely cooperative learning.

Cooperative learning is a learning method that utilizes the dynamics of group
collaboration (Elisabet et al, 2020; Erbil, 2020). Collaboration means fellow group
members are interdependent in completing every responsibility they carry out (Casey &
Quennerstedt, 2020; Shimizu et al., 2021; Yatimah et al., 2019). Cooperative learning can
help each develop their potential through activities carried out in groups because there is a
lot of motivation, support, attention, and responsibility to move forward together (Onyema
et al., 2019). This learning model requires each group member to restructure together to
explore and develop their potential(Klang et al., 2021; Tran et al., 2019), through the
following:

First, the cooperative learning method requires group cooperation or teamwork
(Chatterjee & Correia, 2020; Supena et al., 2021). This means that each group member
must learn to (a) understand each other, because by understanding other people each
individual will be able to know every other individual's hopes and desires (Allo, 2020). (b)
Mutual respect aims to ensure that each group member can express their feelings and
desires freely without feeling embarrassed or afraid (Liang et al., 2020). (c) Increasing
awareness, because a caring attitude will foster empathy between fellow group members
(Sutarman, n.d.; Wei et al., 2020). By practicing this attitude, good team cooperation will be
created, so that each group member will equally benefit from the group and be able to
overcome any difficulties in developing their potential.
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Second, cooperative learning requires that each group consists of people who have
different abilities (Erdogan, 2019). This aims to ensure that fellow group members
cancarry out their roles with each other. Those who have greater abilities can guide their
weaker friends, or vice versa, for teenagers who have not yet maximized their potential,
they can learn from those who have achievements (Sarkar et al., 2023; Yu et al, 2019).
Each individual in the group plays an active role in making changes or improving their
abilities and developing their potential.

Third, the cooperative learning method also requires that each group member comes
from a different background, including differences in ethnicity, race, skin color,
language,and culture (de Hei et al.,, 2020; Van Ryzin et al., 2020). This aims to ensure that
each group member can see each issue or problem from a different perspective. In this
way, opportunities will open up to find various solutions in solving every problem that
occurs from various points of view (Simamora & Saragih, 2019).

Fourth, cooperative learning also leads to giving rewards to each group member (Jacobs
& Ivone, 2020). A reward is a prize or appreciation given to someone for the services or
achievements they have obtained. Appreciating every effort or achievement made by an
individual in exploring or developing his or her potential is true appreciation. Because
each person has different abilities and every effort to change needs to be properly
appreciated (Purwanto et al,, 2021; Yusuf et al,, (2019).

Likewise with the provision of information services, where any information provided
can be utilized by each group member to improve his or her quality (O’brien & Marakas,
2006). This is following the ultimate goal of providing information services, namely
equipping each individual with various knowledge and understanding that they can
actualize in their lives, especially those related to preventing and alleviating their
problems both individually and in groups(Tenri Sompa, n.d.; Wajdi & Ramadhani, 2022).

Information services require that every teenager canprevent and experience
independently all problems (Faltynkova et al., 2020; Lopez-Fernandez & Kuss, 2020;
Rahimovna, 2022). So that through the knowledge and understanding they gain, teenagers
can recognize themselves, develop their abilities, and make plans about the future they
want, both as individuals and social creatures (Hellfeldt et al., 2020; Keles et al., 2020;
Sampasa-Kanyinga et al,, 2020; Szymkowiak et al., 2021).

From the description above, it can be understood that providing information without
using cooperative learning focuses more on increasing teenagers' knowledge and
understanding of various problems that occur (Houghton et al, 2022; Nahar, 2022).
However, it needs to be understood that knowing and understanding alone is not enough
to help teenagers manage their lives, teenagers need direct application of the knowledge
they have to plan their future. For this reason, modifying information services using
cooperative learning methods is the right thing to improve teenagers' practical skills in
living their lives (Karimovich et al,, 2021; Kholmuratovich et al., 2020; Makhmutovna &
Ibragimovna, 2020).

Through information services using the cooperative learning method, teenagers are
directed to have practical skills in managing themselves well (Jdaitawi, 2019; Mitsea et al,,
2021; Stehle & Peters-Burton, 2019). Among these skills is first, directing teenagers to
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have the ability to accept themselves. Self-acceptance is the ability to accept all of one's
potential, both strengths and weaknesses (Fadhlan et al., 2023; Mursidi & Noviandari,
2020; Nurhidayah & Zuhara, 2021; Puspitaningrum et al., 2023). This attitude will guide
each individual to be themselves without feeling inferior. Accepting one's weaknesses is
not to be resigned to the existing situation, but knowing one's weaknesses is the best way
to make improvements.

Second, accept other people's strengths as learning to improve yourself (Denny &
Iskandar, 2022; Hu et al, 2019; Ramadhani et al., 2019). Accepting other people's
superiority is very difficult to do because it is everyone's nature to always want to be the
best. But when someone can see other people's strengths as a means to improve
themselves, then they will be able to take many benefits to develop their potential.

Third, have an optimistic attitude (Anggraini & Sulistiawati, 2023; Sasmita, 2022) and a
strong motivation to make changes (Kartel et al., 2022, 2022). An optimistic attitude and
strong motivation will help teenagers see various opportunities to change themselves for
the better, even though many obstacles hinder them (Doyle, 2020; Moser & Korstjens,
2018). When faced with various problems, they will motivate themselves to get up and
solve the problem well. Fourth, carry out a self-evaluation of each situation and condition
that occurs. Evaluation can not only be done on every weakness or shortcoming of oneself
but can also be done on every plan, change, or improvement that has been made (Aykut,
2020; Dong et al., 2020; Tomczyk, 2020). This aims to ensure that every thought pattern,
attitude, and behavior can be improved and improved in an even better direction.

Thus, it can be understood that information services using the cooperative learning
method are very appropriate to be implemented to improve adjustment for teenagers
living in orphanages (Shuang-ling & Nai-liang, 2023). In general foster children come from
different backgrounds which causes them to experience various difficulties in adapting to
the environment where they live and the school environment where they study (Kim,
2020; Pradana et al., 2020).

Therefore, through providing this service, orphanage youth gain knowledge,
understanding, and skills on how to improve their adjustment to the environment.
Adjustment is important because there are significant differences between the new
environment and the one they previously lived in (Okezie et al., 2020), especially the
family and social environment that has colored their lives. Adolescents' self-adjustment
can increase because information services using cooperative learning methods require
several important changes in adolescents (Rivera-Pérez et al., 2021; Van Ryzin et al,,
2020b; Van Ryzin & Roseth, 2021). First, this service requires teamwork in groups
(Widayati et al., 2021). Teamwork will run well if fellow members support, understand,
and motivate each other (Bouman et al, 2020; Wei et al,, 2020). Understanding and
support are needed in adjusting to a new environment.

Second, this service also requires the gathering of individuals from different
backgrounds. Appreciating existing differences is the key to successful team collaboration.
Respecting other people will foster an attitude of tolerance and acceptance of existing
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differences so that differences will not be a problem in group life (Karamatilloevich et al,,
2020; Ravshanovna & Ahmadjanovna, 2021; Tyas & Naibaho, 2020). This condition will
help make it easier for each foster child to adapt to different cultures.

From the description above, it can be understood that group guidance and cooperative
learning can contribute to increasing adolescent adjustment. Adolescents' adjustment
involves their ability to function positively in various life contexts, such as family, school,
peers, and society. Here are ways group tutoring and cooperative learning can help
improve teens' adjustment:

First, through social support, group guidance allows teenagers to interact with peers
who may be facing similar problems (Szlyk et al., 2020). This creates a supportive
environment where they can feel heard, understood, and accepted. Cooperative learning
also allows students to work together in teams, build healthy social relationships, and
learn how to collaborate (Kimmelmann & Lang, 2019; Qureshi et al, 2023b; Strauf} &
Rummel, 2020).

Second, Social Skills, because in group guidance, teenagers can develop social skills such
as speaking, listening, and resolving conflicts. This helps them interact better with others
and build positive relationships (Beelmann & Losel, 2021; Loukatari et al., 2019). Likewise,
with cooperative learning, students also learn cooperation, communication, and leadership
skills that can help them in various social contexts.

Third, self-understanding is obtained through group guidance because BKP invites
teenagers to reflect on and understand themselves, including their values, strengths, and
weaknesses. This can help them develop a strong identity and be more confident in facing
challenges. The same thing is also desired by the cooperative learning method because
students can understand how they contribute to the group and learn from the experience
of interacting with other people (Fransson et al.,, 2019; Lu et al., 2023).

Fourth, through group guidance, teenagers can learn how to overcome problems and
deal with stress. They can share problem-solving strategies with peers and get support in
dealing with the problems they face (Tambunan, 2019). In cooperative learning classes,
students are also taught to work together to find solutions to academic tasks, which can
also help them develop problem-solving skills. Fifth, In cooperative learning, students
often have more control over their learning process. This can increase your sense of
responsibility and motivation to learn. Over time, they may feel more empowered and able
to take control over their educational development, which is an important aspect of
positive adjustment (Bdair, 2021; Jansen et al., 2020).

Thus it can be concluded that the combination of group guidance and cooperative
learning can create an environment that supports the personal and academic development
of adolescents. This can help them overcome challenges, build social skills, and develop a
better understanding of themselves, all factors that are important in positive adjustment.

Conclusion

The cooperative learning method is a learning method that focuses on teenagers' ability
to have practical skills through group collaboration. This aims to ensure that each group
member gets the same opportunity to develop their potential. Because cooperative
learning requires fellow group members to be able to receive, give, or direct each other to
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make improvements even though they come from different backgrounds. Information
services want every teenager to have good knowledge and understanding of various
information that is useful for their lives. It is hoped that the knowledge and understanding
they have will be able to help every teenager in preventing or overcoming any problems
they experience. Information services require the elimination of each individual's
problems so that the potential for improving one's quality can be realized well.

Modifying information services using the cooperative learning method can help
teenagers apply the knowledge and understanding they have gained through practical
skills in managing their lives. Through this service, it is hoped that teenagers will be able to
recognize and explore their potential, and then manage and develop these abilities to
improve their lives in the future, especially concerning the adjustment of children in foster
care. Through this service, teenagers are provided with various knowledge, understanding,
and skills to improve their adjustment.
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